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 OGLALA LAKOTA COLLGE

Department of Social Work

Syllabus, Sowk 203, Foundations of Social Work

Spring, 2010
Course Number and Title:   Sowk 203 – Foundations of Social Work

Course Location and Time:    
Wednesdays 5 – 8PM, Pine Ridge College Center

Thursdays  5 – 8PM, He Sapa College Center

Instructor and Contact Information:   Jeff Olson, e-mail: jolson@olc.edu, Phone: 454-1513 - cell

Office Hours:  Before and after class or by appointment, by Skype, IM or phone; students are encouraged to contact the instructor with any unforeseen problems, or any issues that may interfere with the successful completion of this course.

Course Description:  This course provides an overview of the profession of social work.  A third of the course is spent learning the OLC Generalist Model.  Another third is spent in discussion of the various roles social workers perform.  The final third explores the centrality of professional values and ethics and teaches how to read a research article.  The course is designed for sophomores considering this major, and for students working for an AA in Chemical Dependency.  Particular emphasis is placed on asking what the practice of social work would look like within the context of Lakota values, traditions and history.  A core theme running through all content concerns the role of values and ethics, both personal and professional.  

Prerequisites   

None

Required Texts
Grobman, L. (1999). Days in the lives of social workers, 2nd Edition. Harrisburg, PA: White Hat

Communications., 

Holosko, Michael (2006) Primer for critiquing social research:  A student guide.  Thomson, Brooks/Cole Publishing: Belmont, CA 

Course Website:  

http://www.olc.edu/~jolson/Sowk203.html 

Jenzabar Course Materials;     http://exweb.olc.edu/ics 
NASW Code of Ethics…  
http://www.socialworkers.org/pubs/code/code.asp 

Applicable Policies:  Policies apply as per Student Handbook 2008-2010, including those covering tardiness, absenteeism, grievances, and more.  Students are encouraged to refer to their copy of the Student Handbook for reference.

Guidelines and Expectations for student behavior

1. Students are expected to attend each class for the full class period (3 academic hours per week).  

2. Complete all assigned readings before class.  Your educational experience will be much better if you complete the reading.  I can’t emphasize this enough…  

3. Writing assignments must be turned in on time.  Submit all papers as attachments by e-mail.  Due dates for papers are midnight of the due date.  Oral reports should be presented as agreed on.

4. Participate in all in-Class Activities.

5. Show initiative and be pro-active and responsible for your own learning.

Attendance Policy

1. Students may receive up to 10 points for attendance and participation in each class.  If a student is in attendance for less that 2 of the 3 class hours, s/he will not be eligible for any points and will be considered as absent for that class period.  If a student arrives late and/or leaves early (but is in attendance for at least 2 hours), the maximum number of attendance/participation points for the class will be reduced to 8 points.

2. If you are going to miss class, please call or e-mail me and let me know you won’t be in class.  Attendance expectations are the same as a job.  Please don’t just not show up.  

Intended Learning Outcomes 

At the conclusion of this course, students will be able to

1. Differentiate social work from other human service professions;

2. Understand social work roles, settings, different practice categories, licensing and purposes.  

3. Have a beginning familiarity with social work’s historic and current role in working toward social and economic justice;

4. Be able to articulate the OLC Generalist Model and how it frames social work practice.  

5. Be able to discuss the six-step relationship-building, problem-solving process as the primary practice technique used by social workers;

6. Have a beginning understanding and use of critical thinking skills;

7. Demonstrate an understanding of how your own values and beliefs, and social work values and ethics relate to and influence social work practice;

8. Be familiar with the NASW Code of Ethics

9. Use APA style formatting for papers;

10. Be able to access and utilize library electronic resources;

11. Determine the difference between research and non-research articles, and qualitative and quantitative research articles

Assessment Methods 

The descriptions below are intended for overall grading for each course.  They lay out general expectations for each grade level.  Individual courses may have specific criteria as specified by the instructor.

A =100- 90%

Performance is excellent. Work is submitted on time, well-written, with content that demonstrates high quality critical thinking.  The student attends all classes for their full length.  The student fully participates in class discussion and demonstrates leadership. All paperwork is handed in on time.  Writing follows APA format, and has no grammatical, spelling, punctuation, or usage errors.  The student demonstrates beginning ability to write within a theoretical framework.  The student makes use of the opportunity to rewrite papers for a higher grade.  

B =89 – 80 %

Performance at this level is competent. Work is handed in on time.  The student attends all classes for their full length.  The student participates and shows leadership in class.  Paperwork is submitted on time. Writing follows APA format, and has few grammatical, spelling, or usage errors and is well-organized.  Writing also demonstrates a beginning ability to apply theory to practice and engage in critical thinking .   The student makes use of the opportunity to rewrite papers for a higher grade.

Performance is fairly competent. Work is usually handed in on time and shows some evidence of critical thinking.  The student attends most classes for their full length.  The student participates in classroom discussions and is beginning to lead discussion.  Writing follows APA format, and has a number of grammatical, spelling or usage errors.  The student demonstrates a beginning ability to relate theory to practice.  The student makes use of the opportunity to rewrite papers for a higher grade.

C – 79 – 70%

Performance is adequate.  Work is often handed in late and critical thinking needs to be a focus of development.  The student attends most classes for their full length.  The student demonstrates limited participation in class. Writing mostly follows APA format, and shows a pattern of grammatical, spelling or usage errors. Writing addresses the paper’s objectives but does not have sufficient depth or content. 

Performance is minimally acceptable.   Assignments are usually late.  Work does not demonstrate critical thinking.   The student has spotty attendance and often arrives late and/or leaves early.  Papers include one or two elements of APA formatting.  Writing demonstrates beginning understanding of the subject, but not in a comprehensive manner, and shows patterns of grammatical, spelling, and usage errors. 

D= 69 – 60% 

Performance unsatisfactory.   Work is almost always late. The student is not often involved in class discussion or activities.  Attendance is poor and the student often arrives late and/or leaves early.  Papers avoid addressing the requirements of the assignment and are characterized by unsubstantiated and general statements.  Grammar, spelling, and punctuation make the narrative difficult to read.

F = below 60%

The student has missed three or more classes in a row or five or more classes over the course of the semester.    

	 1.  Attendance                                                                      
 2.  Weekly Homework                                                         

 3.  Rough draft Personal Belief Paper  due week 2                            
 4.  Personal Belief Paper                      due week 4                            

5.  Library Assignment                          due week 5                           
 5.  Rough Draft – Vision Paper            due week 6                            

 6.   Vision Paper                                   due week 8                          
 7.  Submit agency & contact name       due week 8                            
8.  Midterm                                            Week 9            

9.   Rough draft of agency visit paper   due week 12                        
10.   Paper on agency visit                     due week 14          
11.  Personal Style Paper                      due week 15
11.  Oral Report on agency visit – last two class meetings.  


	130   points

220   points

  25   points

100   points

  50   points

   25  points

100   points

 25   points

100  points

25    points

100   points

 50   points

50 points

	
	


                                                                                                          Total points……… 1000 points..…..100%

Miscellaneous
Incomplete Grades.   Incomplete grades (I) may be granted only under extraordinary circumstances. 

Disputed Grades. Students may dispute a grade by following the policy as set out in the Student Handbook.

Coursework Resubmission  Students may submit drafts of papers at least 48 hours BEFORE the due date and I will comment on it and get it back to you as soon as I can.  You may rewrite a paper after it has been given a grade based on my comments and re-submit it for re-grading within a week after you have received the graded paper.  If a paper is re-submitted more than 7 days after the student receives it back with a grade, it will not be reviewed.  

Basic Paper Grading Criteria


All papers will be graded on a number of dimensions.  


The first is sentence construction. (10%) A paper with no sentence construction problems will earn full points.  


The second is paragraph construction.  (10%) Every paragraph should have a topic sentence that the rest of the paragraph supports, defends, argues for or elaborates on.  Each paragraph should develop no more than one main topic/idea.  


The third dimension is overall organization. (10%) Does the paper follow the paper use APA format, in headings, citations, and references?  Does it follow the suggested format below?  A major point to remember as you write is that you cannot assume the reader knows anything about what you write.  Pretend you are writing to someone who knows nothing about prevention, social work, macro practice, or social science.  This means that in each paper you should use headings, and explain what you are going to do in the section following the heading.  You cannot be too simple, too clear, or too concise!


The fourth dimension is content. (60%) How well do you demonstrate in each of these papers that you understand the material you are writing about?  


The fifth dimension is turning the paper in on time. (10%) Papers are to be submitted by midnight of the date due.  Please submit your papers as an attachment by e-mail.  Grades will have deducted 10% of the total available points for late submission 1 day to 2 weeks late; at 2 weeks late, 25% of the total available points will be deducted; at 4 weeks late, 50% of the total available points will be deducted.
Paper Format

1. In an introductory paragraph tell the reader (summarize) the major points you’re going to talk about in the body of the paper.  If in the body of the paper you make five major points, you should list them here.  The last thing you say in the introduction is that you are going to summarize what you’ve said in the conclusion.  

2. In the body of the paper do what you said you were going to do in your introduction.

3. In a conclusion, summarize what you said in the body of the paper.  This should be very close to what you said in the introduction.  

This format should be used for weekly reflections as well.  Even if what you talk about in the body of the reflection is based on your personal opinion or emotions you experienced during a class discussion or reading something (which you will quote), you should use this format.  

Homework Expectations

Due dates for homework is the beginning of class.  Homework not completed by the start of class will not be accepted thereafter and the points for that homework will be lost.  Please submit your homework by email before the beginning of class, or bring a copy and turn it in at the beginning of class.  Homework submitted by email will receive instructor comments.  

Homework consists of three parts.  

1. The first part should discuss what you learned from the previous weeks class.  This can be in the form of journal writing and shouldn’t be longer than a single double-spaced page (unless you get carried away).  

2. The second part consists of answering the questions for the week that are laid out under “Class activities” in the syllabus for week 2.  The answers should be brief and to the point.  The purpose of this part of the homework is to prepare you to enter class discussions.  I will hand out homework each week for weeks 3 through 13.  There will be 12 weeks of homework assigned with the expectation you do 11 of them.  
3. The third part is a short paragraph devoted to saying what section of the NASW code of ethics best covers the weekly ethical issue.  Say what section of the NASW Code of Ethics can be best applied to the issue, and why.  

WEEK BY WEEK CALENDAR FOR TOPICAL CONTENT

Week 1
Readings: None

Class Activities:  

Introductions

Ground Rules

Review syllabus

Discuss perceptions of social work and what social workers do – personal experiences

Discuss personal belief paper due in Week 2 


Introduce OLC Generalist Model (course structure)

Learning objectives:


Understand course requirements and learning objectives.

Begin to understand what makes a safe learning environment  

Begin to explore social work’s framework for practice 

Week 2
BELIEF PAPER ROUGH DRAFT DUE 
Readings:


Grobman (2005); Chapter 1; Social Work in the ER







     Chapter 2 – Social work in the neonatal intensive care unit






     Chapter 3 – Remembering why I became a social worker…
Class Activities:

Discuss personal belief paper 





Discuss ethics case example





Fill out library card applications





Discuss Grobman chapters

1. Chapter 1 - Social Work in the ER

a. What happened to the young man who identified himself as a runaway?  What are some of the reasons for his change in mood and attitude?  

b. What is the social worker doing with Dr. Weaver?  How is this part of a social worker’s job?

c. What do you think about the little girl in Bay 3 being a “teaching case?”
d. Have you ever experienced a doctor like the surgical resident – who cares so much he trembles and cries?  

e. The author says, “The ER is a place of disorder, and the worker who works best is othe one who can go with the flow.”  What do you think he means?  

f. What does the author mean when he says, “The ER is more like a beach?”

2. Chapter 2 - Social work in the neonatal intensive care unit
a. What do you think Merle’s emotions were as he had to slow down and talk with Roger Innis (middle page 37).  
b. What is Resource 101?

c. How easy or difficult would it be for you to talk with a pregnant woman about how to deal with the fact her fetus is going to be stillborn?

d. What are the steps you can go through to assess someone for suicidalitiy?

e. The infant is the patient.  Who is the social worker’s client – infant, family, someone else???

f. Name some of the roles played by this social worker

3. Chapter 3 – Remembering why I became a social worker: Lessons learned on internal medicine.

a. How do you understand what was going on with Paul? 

b. How did Jodi (the social worker) deal with the 10 page hate letter?

c. How would you have felt if you had gotten the letter?

d. What do “clear and consistent boundaries” with clients and this story have in common?  

Learning objectives:

-


1. Gain a clearer sense of the role of personal belief as foundation for professional practice
2. Understand hospital social work and some of the dilemmas it presents

3. Become aware of “clear and consistent boundaries.”

4. Begin to use the NASW Code of Ethics

Week 3
Readings:

Grobman (2005) Chapter 5; Working with pregnant women in public health
     
                Chapter 7; Social Work in the Commissioned Corps
 


Holosko, Chapters 1 & 2, Pages 1 – 9




Person first language 

http://ftp.disabilityisnatural.com/images/PDF/pfl09.pdf  



OLC Generalist Model – What is a person???  




Ethics case

Class Activities:



Discuss “what is a person?” 

Discuss person first movement and person first language




Discuss difference between belief, opinion & judgment

Discuss Holosko chapters





Small group work on Holosko chapters




Discuss ethics case




Discuss Grobman chapters
Learning objectives:



1. Develop clearer idea of the role of the person in the OLC Generalist model, and person-first practice

2. Begin to understand the main sections and sub-sections of a research study

3. Be able to tell if an article is research or not

4. To be exposed to working with pregnant women and working in the commissioned corps

Week 4 – Feb. 19

BELIEF PAPER FINAL DUE 
Readings:


OLC Generalist Model – Social Justice section





Handout to download article from library





Holosko, Chapter 3, pages 11 – 16





Ethics case

Class Activities:       
Discuss Holosko chapters – the difference between qualitative and quantative research 

Social justice exercise & if time, group work to prepare for vision paper

Download article from library database – use laptop station





Discuss ethics case example

Learning objectives:


1. Begin to understand what the difference between qualitative and quantitative research

2. Develop a clearer understanding of “what is social justice?”

3. Begin to outline a tentative vision of your own future

4. Become familiar with how to download an article from the library databases

Week 5

Library Assignment Due
Readings:


Holosko, Chapter 4, pages 17 - 22





Grobman (2005): Chapter 11 – Elementary School Social Work




                             Chapter 13 – Social work in a rural school district




OLC Generalist Model – Social justice section





Ethics case

Class Activities:

Discuss Holosko chapter

Small group work – envisioning one’s future – paper preparation





Discuss ethics case example





Discuss Grobman chapters





Be able to critique quality of an article’s writing clarity, abstract and references





Fill out course evaluation

Learning objectives:



1. Be able to distinguish between what is research and not research

2. Be able to distinguish between quantitative and qualitative research

3. Develop plan to form basis of the vision paper

4. Be exposed to what school social workers do
 
Week 6

Rough Draft of Vision Paper Due
Readings:
Grobman (2005), Chapter 16 – Working with Gay and Lesbian Youth
     Chapter 19 – Social work goes to summer camp




Holosko, Chapters 5 & 6, pages 23 - 28



 





OLC Generalist Model – Practice theory section





Ethics case

Class Activities:

Discuss role of personal responsibility in living and social work practice

And the “I hurt” model – what is the theory’s relation to Woope Sakowin





Discuss Grobman Chapters 

Discuss Holosko chapter


Small group work





Discuss ethics case example

Learning objectives:

1. Become clearer on “person first” practice and why its important

2. Develop clearer understanding of practice theory and human motivation

3. Become familiar with social work with gay youth and camp social work
4. Develop knowledge about the three content areas of quantitative research

5. Develop knowledge about the introduction section in a research article

Week 7
Readings:


Grobman, Chapter 20 – Developmental disabilities





     Chapter 21 – “Us” becoming “them”





Holosko, Chapter 7, pages 29 - 40









OLC Generalist Model – Practice Theory section





Ethics case

Class Activities:



Discuss Grobman chapters – working with youth





Discuss ethics case example





Discuss Holosko chapter






Small group work





Continue to apply practice theory to real life situations

Learning objectives: 

1. Continue to discuss the role of practice theory in social work practice

2. Begin to understand working with persons with disabilities
3. To be introduced to the methods section of a research article 

Week 8
SUBMIT NAME OF AGENCY AND CONTACT FOR FINAL PAPER

Vision Paper Due 
Readings:


Grobman (2005) Chapter 22 – Involuntary admission: A new workers intro…






    Chapter 24 – Social work in a clubhouse

 



Holosko – Chapter 8, pages 41 - 49





NASW Code of Ethics





OLC Generalist Model – Professional ethics - Woope Sakowin

South Dakota Licensing standards for BSW






http://dhs.sd.gov/brd/SocialWorker/licensing.aspx




Ethics case

Class Activities:



Discuss the Grobman chapters





Discuss the Holosko chapter





Discuss the NASW code of ethics – an overview





Discuss ethics case example

Learning objectives:

1. Be introduced to the concept of involuntary admission and working with disabled in a clubhouse setting

2. Develop beginning understanding in how to use the NASW code of ethics

3. Begin to understand the role of professional ethics in the OLC Generalist Model

4. Understand the criteria for being certified and licensed as a BSW or MSW

5. To understand the roles of state and professional organizations in regulating standards for social work  

6. To develop a beginning understanding of what makes up the results section in a research article

Week 9
Midterm
Readings:


Grobman (2005) Chapter 28 Social work in the Alaskan Bush

    Chapter 29 – Adventure-based practice




OLC Generalist Model – Practice technique section





Holosko, Review major points in first 8 chapters for midterm
Ethics case

Class Activities:



Prep for midterm

Midterm

Discuss the 6 step relationship-building, problem solving process





Discuss Grobman chapters




Role Playing – 6 step process





Discuss ethics case example

Learning objectives:

1. To continue to learn about 6 step process

2. To understand what it’s like working with Native-Americans in Alaska

3. To understand what makes up adventure-based practice.  

4. Continue mastering six-step process


Week 10
Readings:


Grobman (2005), Chapter 32 – Prison substance abuse treatment






     Chapter 33 – A hard days night: Workign with Assaultive 









   men in prison







     Chapter 36 – Victim Services





Handouts – Introduction to Prevention Science and Wellness Promotion





OLC Generalist Model – Practice technique section





Ethics case

Class Activities:

Discuss Grobman chapters




Discuss prevention science and cultural competence





Discuss practice techniques to guide social change





Role Play 6 step process





Discuss ethics case example

Learning objectives:

1. To understand the difference between treatment and prevention

2. To understand the definition and importance of prevention in the helping professions. 

3. To understand the roles social workers may utilize in preventing treatment abuse with at-risk populations. 

4. To understand the interrelationship of advocacy, empowerment, and prevention. 

5. Be exposed to social work roles working with prisoners, in substance abuse treatment, and with victims of violence

6. To gain mastery of the six-step process

Week 11 
Readings:


Grobman (2005) Chapter 38 – Nursing home social work






    Chapter 40 – Hospice social work







    Chapter 41 – Home health social work 

Morales & Shaefor (2008), chapter 3, Social Work: A comprehensive 


helping profession.  



OLC Generalist Model – Practice technique section





Ethics case

Class Activities:

Discuss Grobman chapters





Discuss what’s involved in doing social work in different settings





Role Play six-step process





Discuss social work’s mission, roles, classifications, definition





Discuss ethics case example

Learning objectives:



1. Be exposed to nursing home, hospice and home health social work
2. Become familiar with the definition, mission and roles in social work

3. Practice more deeply understand the centrality of the 6 step process to social work practice

Week 12
Rough Draft – Agency Paper due

Readings:


Grobman (2005), Chapter 44 Family advocacy in the military






     Chapter 45 – Outreach to homeless veterans




Morales & Shaefor, Chapter 5, Entry to the social work profession





OLC Generalist Model – Practice technique section





Ethics case

Class Activities:

Discuss material in the Grobman chapters

Come up with strategies to work with clients on the reservation

Discuss the Morales & Shaefor chapter

Role Play Six-step process

Discuss ethics case example

Learning objectives:

1. Be exposed to military social work and working with veterans

2. To understand what a “profession” is and how social work qualifies

3. To understand the different levels of social work

Week 13 
Readings:


Grobman (2005)
Chapter 52 – Communtiy organizing for social change








Chapter 53 – A day in the life of a policy practitioner

Handouts on Personal Style





Ethics case

Class Activities:

Personal style exercise




Discuss Grobman chapters





Discuss ethics case example

Learning objectives:

1. To begin to understand how personal style is a vehicle of personal belief, ethics, professional mission and values, social justice, theory, and practice techniques.

2. To be exposed to community and policy focused social work

Week 14 
Final Draft of Agency Paper Due 
Readings:


None

Class Activities

Reports





Course Review

Learning Objectives
1. To learn about the agencies visited by other students and become more familiar with the kind of work social workers are doing

Week 15
Personal Style Paper Due

Readings:


None

Class Activities:

Reports





Course Wrap-up

Learning objectives:

1. To learn about the agencies visited by other students and become more familiar with the kind of work social workers are doing.  

Personal Belief Paper

Student Name

Department of Social Work, Oglala Lakota College

Personal Belief Paper

Due Week 2
Introduction


In this paper I am going to lay out my personal belief system and my personal ethics.  I am going to show how my belief system serves as foundation for my personal ethics.  I will then show how my ethics can structure the mission of social work.  I will then give two concrete examples of how my personal belief system and ethics structure what I do.  (It is ok to copy and paste this paragraph to your paper)

My Personal Belief System

Name the foundation of your personal reality, your personal belief system.  What kind of statements can you make that lays out how you understand the foundation of your reality?  (Some find it difficult to say what they believe.  If you are confused or don’t know, do your best and make a “tentative” statement of personal belief.)  

My Personal Values & Ethics

In the second section of the paper lay out your personal values & ethics, what tells you how you want to act, and how you don’t want to act.  For example, the golden rule tells you “how” you should act and how you should treat other people.   Be sure to say how what you believe structures this personal ethics.  

How my Personal Ethics Structures the Mission of Social Work

In a third section, describe “how” your personal ethics structures the mission of social work.  Use the following statement to show how your ethics structures the mission.    

One of social work’s mission statements is to, “enhance human well-being and the alleviate poverty and oppression (CSWE, 1992, p 97, 135).  My personal ethics serves as foundation for social work’s mission in the following way.  (Remember, your personal ethics are more foundational than social work’s mission.)    

Two Examples of how my Personal Belief System & Personal Ethics Structure what I do

In this fourth section, give two concrete examples of how your personal belief system and ethics did or didn’t structure something you did.  This can be from a job, or a personal relationship.  Tell each story in two short paragraphs and then what role your personal belief system and ethics had or didn’t have in what you did.  Each example should describe on action in one moment.  An example is a time you empathized with the checker at the grocery store, or a time you didn’t react personally to your husband’s anger and validated him.  
Conclusion


In this paper I have laid out my personal belief system and personal ethics.  I showed how my personal ethics structures the mission of social work.  I then showed how all three did or didn’t structure what I do by giving two examples from my life.  (It is ok to use this conclusion word for word)

Vision paper

Student Name

Department of Social Work, Oglala Lakota College

Introduction


In this paper I am going to perform three tasks.  The first is to define what I mean when I use the term “just world.”  The second task is to discuss what part of that world I want to help make visible over the course of my career.  I will create a word picture of this part of the just world.  The third task I will perform is to chart a career path from now, early 2010, to 2020.  

Definition of the Just World


In this section discuss what you understand the term “just world” to mean.  Give a definition to the best of your ability.  Then say how your personal belief system and ethics help, or will help to make the just world visible for other people.  

The Part of the Just World I will Work to Make Visible


In this section spend a paragraph or two describing the part of the just world’s environment you want to help make visible or real for others.  Paint a word picture of what this part of the world looks like.  This is the part of the world you want to work in – with families, making a community healthier, etc.  
My Career Path – 2010 to 2020


Describe what you want to be doing in 2020.  Describe the job role you can imagine yourself working in.  Then, based on what we talked about in class, talking with friends, and perhaps an internet search on careers, lay out a career path for yourself that has you help create the part of the just world described in the previous section.  

Conclusion


Summarize what you did in the paper.  It should say the same thing the introduction says.  
Ethics Case Examples 

Determine what section of the NASW Code of Ethics best applies to the following case examples.  Discuss why this is an ethical dilemma.  

Week 2

A social worker, a caseworker in a family services agency, was told by her client (who was in counseling because she was having difficulty managing her child’s behavior) that the client had lost control the day before and injured her child’s arm while “dragging her to her room.”  The client had made impressive progress in treatment after having been referred to the social worker by the county child welfare department, whose staff had received reports of possible child abuse in the home.  The client pleaded with the social worker not to report the most recent incident to the child welfare authorities.  

Week 3

A social worker served as an assistant director of a county child welfare department.  He was primarily responsible for the departments services related to child abuse and neglect.  The department received a report that a child placed in one of the department’s foster homes had been sexually abused by the foster father.  The social worker arranged for and supervised an investigation into the allegation, but the foster father was once a very close friend of the social worker, thus making it difficult for the social worker to be entirely objective.  

Week 4

A social worker in a residential treatment program for adolescents met regularly with the single mother of a 12-year-old client.  The social worker realized that he was attracted to the client’s mother and began dating her 

Week 5

A school social worker began counseling a 13-year-old student who was referred by the student’s guidance counselor.  According to the guidance counselor, the student seemed to be depressed.  The social worker and the student met weekly for about two months.  With the student’s permission, the social worker also met with his parents several times to gather background information about the family’s history and relationships and explore the parent’s perceptions of their son’s difficulties.  One afternoon the student’s mother telephoned the social worker and asked for an update on his situation at school, but the student was concerned about his privacy and had asked the social worker not to disclose to his parents any information from their counseling sessions. 

Week 6

A television reporter was preparing a series on sexual abuse of children.  The reporter contacted a local social worker who specialized in the treatment of perpetrators of childhood sexual abuse.  During a recorded interview with the social worker, the reporter asked the social worker to describe in detail the types of perpetrators with whom she had worked.  

Week 6

A social worker who was a case manager for an EAP took home two case records so she could finish some paper work.  After dinner, she sat at the kitchen table to work on the project.  Later that evening she and her spouse went to a party.  While the couple was out, the baby-sitter went to the kitchen for a snack, found the case records, and leafed through them.  

Week 7

A social worker for a home health care agency provided casework services to an elderly woman who was recovering from heart surgery.  During one of the home visits, the social worker met the client’s adult son.  Several weeks later, the client’s son contacted the social worker and invited her to join him for dinner and a play.  The social worker accepted the invitation and the two began dating regularly and then began a sexual relationship.  The social worker continued to provide professional services to the elderly woman during the course of her relationship with the client’s son.  

Week 8

A social worker for a home health care agency provided services to a 42 year old woman who was dying of breast cancer.  The social worker sat at the patient’s bedside and listened while she talked about the end of her life and her concern about how her husband and young children would handle her death.  The woman cried intermittently as she talked about her grief and speculated about her family’s uncertainty future.  The patient held out her hand for the social worker to hold.  The social worker held and stroked the patient’s hand and arm as they talked.  

Week 8

A social worker employed at a nursing home provided field instruction to a social work graduate student.  Over time the field instructor found himself attracted to the student.  In the end-of-year evaluation he gave the student unrealistically high ratings on her mastery of various knowledge areas and skills.  Based largely on this evaluation, she was offered a prestigious and sought-after field placement in a major teaching hospital for the following academic year.  The field instructor at the teaching hospital eventually complained to the schools director of field education that the student was not sufficiently knowledgeable or skilled to be able to handle the rigorous placement.  The inflated first-year evaluation thus set the student up for difficulty in her second-year field placement.  

Week 9

A program for battered women offered a wide range of services, including shelter facilities for victims of domestic violence, a counseling program for battered and abused women living in the community, and an outreach program to educate the public.  The social worker who directed the program was concerned about the consistently low census in the shelter.  Although the demand for counseling in the community had increased slightly over the past three years, the demand for shelter services had declined substantially.  After meeting with staff and consulting with the knowledgeable colleagues in the community, the director concluded that the shelter’s location, which was some distance from the nearest large population center, was major reason for the low census.  Because the money required to run the shelter consumed 48% of the programs budge the director was determined to make dramatic changes.  She convened the agency’s staff and discussed the possibility of closing the shelter or moving it to a location closer to the nearby city.  The director and staff ultimately concluded that the most efficient and cost-effective option was for the agency to close the shelter and use the savings to enhance the program’s counseling and outreach programs.  There would be adequate residential services available for local battered women because another agency operated a shelter in the nearby city.  The reallocation of the agency’s resources could be accomplished in a way that would enable the agency to retain all the staff who worked in the shelter; after receiving appropriate in-service training, they would be reassigned to positions in the agency’s other programs.  

Week 10

A social work educator frequently facilitated discussions among students in his classes, but he consistently called on male students more frequently than female students when students volunteered to speak in class. 

Week 11

The director of social work services at a major hospital set aside time each year to deliver guest lectures on her area of expertise at the local school of social work 

Week 12

A social worker who was the executive director of a community mental health center was concerned about a pending bond referendum that would provide increased funding for community mental health services throughout the state.  The social worker arranged to meet with the editorial board of the state’s major newspaper in an effort to convince the board to write an editorial supporting the referendum.  

Week 13

A social worker in private practice provided counseling services primarily to middle and upper income clients.  He also set aside one half-day each week to offer counseling services pro bono to low-income clients referred to him by the pastor of his church. 

OLC Conception of Generalist Practice

The generalist social work practice model at OLC is different from traditional conceptions.  Rather than person-in-environment or an ecological perspective, the OLC Generalist Model begins with the “idea” of what humans have in common.  This is the foundation of the model.  
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I believe.  For the purposes of generalist education at OLC, the term person denotes the process of “I believe.”  The process of “I believe” is what all human beings have in common.  Regardless of what differences exist between humans, we all believe and in so doing, invest meaning and purpose in the world.  This process of believing is what all humans share, and is the definition of what it means to be a “person.”  To speak of a person is to speak to the foundation that underlies what makes persons different.  Each OLC social work student is encouraged to open to and explore what it means to be a person, to be open to the process all humans share, that each of us believes and in so doing, invests meaning and purpose in the world.  

While the model bases itself in the “person” as the common process of believing and investing meaning and purpose in the world, students are encouraged to question this assertion and decide for themselves what s/he believes is most common in being human.  

Personal beliefs.  A person’s historically given spirituality, culture, social and family shapes what is believed by a person.  This “what” is given in different belief systems.  These belief systems form the very different ways that the cultural, social, and physical environment can be understood.  The OLC Generalist Model understands the environment to be made up of a system of historically given cultural and social norms (personal, family, social, and cultural beliefs) that enhance or impede the development of individual, family, and group functioning and overall community well-being.  These norms both express cultural and social values as well as forming the major guidelines by which a society and culture determine what is right action for its members.  

Social work students at OLC are educated to be open to what it means to be a person, what humans have in common.  Within this openness each student sees the world through his or her own belief system.  The role of social worker is founded in being able to be open to another and see a person who believes, who invests meaning and purpose in every act prior to any recognition and affirmation of difference.  The OLC Generalist Model assumes all humans are a person first, equally deserving of being treated with respect and dignity, and that the differences between us are what make us interesting and unique, be they individual, familial, social, cultural or spiritual.  However, the role of professional social worker is founded in teaching oneself to see persons first, and then only to recognize and explore differences between persons.   

In line with Oglala Lakota College’s mission, “to provide educational opportunities to enhance Lakota ways of life” the OLC generalist perspective founds itself in the Lakota belief system.  The Lakota worldview is in part expressed through the idea of Mitakuye Oyasin.  This central concept says that everything is inter-related, that everything is sacred, that everything is “all my family.”  Human beings are neither higher nor lower than other life forms.  There exists balance and harmony in the sacred web of relationships (all my family).  Every thing and event is in relation to every other thing and event regardless of time, space, or physical existence.  The natural way of things is for everything to be in balance and harmony.  


Deepening the traditional Lakota way of Wo`Lakota, speaks of the way of life in which the seven sacred laws – Woope Sakowin – guide how to be in the world.  One understanding of the traditional way is to live peacefully, responsibly, bravely, compassionately, and generously with some degree of wisdom.   It is this focus that guides use of the OLC Generalist Model.  To deepen Wo`Lakota a person sees other persons first, and interacts with them guided by Woope Sakowin as part of creating, maintaining and expanding balance and harmony in the world.  

The social work program seeks to participate in the college’s efforts to offer student’s the opportunity to discover their own vision of Wo`Lakota.  To this end students complete a minimum of a year of Lakota language, a course in Lakota culture, and two electives taken in the Lakota Studies Department.  When a student enters the social work program s/he has enough knowledge about Lakota culture to learn about different systems that are possible arenas within which to intervene and help re-establish and /or deepen Wo`Lakota for him or herself as a member of Lakota society.     

The OLC educated social worker participates in deepening Wo`Lakota by having a number of practice intents.  

1. The first is to identify and help build relationship networks between individuals in natural support systems such as Ti`ospaye (extended family), Ti`wahe (immediate family), work, tribal identity, interest groups, and religious affiliations.  

2. The second intent is to assist persons within natural support systems to participate and take leadership roles in more formal structures in their communities, e.g. family resource centers, schools, welfare agencies, work settings, interest groups, religious groups, tribal organizations and community governance groups.  

3. Thirdly, this practice focus enables social workers to help other persons to be active in changing the social order of norms and expectations given in policy and law that determine how economic and social resources are distributed.  

4. Finally, this practice focus requires the social worker remain open to the world as it reveals itself.  For OLC educated social workers, this means consciously grounding professional practice in ones spiritual roots, whatever culture a person comes from, and through these roots that are so wonderfully different, to what humans have in common – we are all persons first, each of us investing meaning and purpose in our lives through the ongoing process of believing in maintenance of Wo’Lakota.  

Personal ethics.  
Upon this understanding of “I believe” and personal beliefs – what is common and different among us - rests the realm of personal ethics.  Every person, no matter what his or her historical, cultural and social background makes choices that result in action.  These choices are informed by larger values and guided by notions of right and wrong, moral and immoral, normal and abnormal.  To engage in ethical action is to act from within one’s personal belief system guided by a well-developed set of personal ethics.  The key here is that personal ethics are not just “connected to” personal beliefs, but actually structured by them.  Mitakuye Oyasin assumes this relationship between beliefs, ethics and action, that everything is sacred and exists in balance and harmony.    

Oglala Lakota culture has as part of its fundamental relationships Woope Sakowin, the Seven Sacred Laws.  Woope Sakowin guide the social worker in how to be open to the world as it reveals itself in all its relationships as part of assuming the sacred responsibility to live within Mitakuye Oyasin guided by the seven laws as a way of honoring being in spiritual relationship with all things.  The social worker educated in the OLC Generalist Model learns that honoring being in relationships is based in a basic respect for the worth and dignity of every human being as well as all life forms, regardless of difference.  

	Wacante Oganake
	To help, to share, to give, to be generous.

	Wowaunsila
	To be compassionate

	Wowauonihan
	To respect and honor

	Wowacintanka
	To be patient & tolerant.  

	Wowahwala
	To be humble and to seek humility.

	Woohitike
	To be guided by ones principles, disciplined, brave, & courageous

	Woksape
	Understanding and wisdom.


A core theme in the Lakota way of life is that of “right action.”  Right action is understood to involve maintaining and deepening Wo`Lakota.  The OLC social work program emphasizes personal responsibility for Woope Sakowin, for one’s sacred relationships.  

In the beginning Mitakuye Oyasin, Wo`Lakota, and Woope Sakowin defined all relationships.  The experience of the Oglala Lakota people over the last 200 years could be told as a story of how balance and harmony in “all my family” has been taken away and lost.  What it means to live by Woope Sakowin in the Lakota culture, in many ways has been lost as well.  Social work students and faculty are engaged in the process of conceptualizing what professional social work from within the Lakota context might look like.  Grounded in Mitakuye Oyasin, Wo`Lakota and Woope Sakowin, the beginning thinking is that professional social workers are icheya wicasa, an ordinary human.  As the program matures students, community and faculty will refine this understanding.  

Economic and social justice.  The fourth dimension of the OLC Generalist Model is the frame of economic and social justice.  Once a student starts the process of getting clear and concise about personal beliefs and personal ethics, s/he is ready to broaden her perspective and demonstrate that “right action” involves giving back what she has been given - Wacante Oganake.  That a person can take the time to get clear on personal beliefs and ethics is a gift from the world dependent upon having the first four of Maslow’s five basic needs enough satisfied to attend college.  

In short, economic justice occurs when a person’s physiological and safety needs have been enough satisfied.  Social justice occurs when a person’s need for the love of others and self-esteem needs have been enough satisfied.  Self-actualization, for a social worker, occurs when a person develops the skills, knowledge and values to give back what he or she has been given.  This means that a social worker consciously becomes part of the environment that provides access to the means and mechanisms by which other persons can satisfy their first four needs.  She creatively participates in deepening Wo`Lakota.  

Economic and social injustice exists when difference becomes a mechanism by which scarce resources are distributed – where resources include love and accomplishment as well as food, shelter and clothing.  The mechanism by which these resources are distributed are categories of oppression - sexism, racism, classism, nationalism, religionism, ableism, heterosexism, and ageism.  Patterns of being-dissatisfied emerge for persons, families, group’s communities and nations when social and cultural norms view difference as a means to distribute resources.    

Economic and social justice exists when difference becomes a mechanism by which to explore, appreciate and perhaps understand the diversity in our world.  Scarce resources are equitably distributed to persons regardless of difference.  

The professional social worker as icheya wicasa has been given the resources to experience his or her vision of Wo`Lakota, balance, peace, and harmony.  In so far that the person as social worker engages others as persons, s/he contributes to re-establishing, maintaining and deepening Wo`Lakota within her lived normative environments; Ti’Ospaye, Ti`Wahe, and Oyate (Oglala people).  The OLC social work program seeks to give the student the knowledge, skills and professional values to become a change agent within Ti’Ospaye, Ti`Wahe, and the Oyate.  

Professional values and ethics.  Upon the foundation of “I believe,” personal beliefs and economic and social justice the OLC Generalist Model now opens up the dimension of professional values and ethics as written in the NASW Code of Ethics.  Professional ethics emerge from within the above definition of economic and social justice and perhaps more importantly, the Lakota worldview of Mitakuye Oyasin, Wo`Lakota and Woope Sakowin.  

The OLC Generalist Model is open to other worldviews and how personal ethics are constructed within those worldviews.  As many students profess a Christian belief in God as a Lakota belief in Tunkasila.  However, in line with the college’s mission, the social work program does its best to illuminate and make as clear as possible that the Lakota way is the primary framework within which professional practice is understood.  Faculty make just as clear that personal belief systems are threads of the same cloth, are the foundation of difference and what is awesome in the world.  Professional values and ethics stem from personal ethics, and personal ethics stem from personal belief.  All stem from what humans have in common – that we all believe, that we invest meaning and purpose in our worlds through the act of living, that we are all persons, equally deserving of being treated with dignity and respect.  

What is unique to the OLC Generalist Model is that a student is asked to demonstrate how professional ethics and values are founded in personal ethics and beliefs.  Distinction is made between belief, opinion and judgment.  Belief concerns the nature of reality, opinion concerns something or some act in the world, and judgment concerns the “rightness” of a thing or action.  If a student cannot move from an absolutist perspective that declares, “What I believe is true for all” and learn to differentiate between belief, opinion and judgment, then he or she is encouraged to self-select out of social work and is assisted to decide what a more appropriate field of study might be.  

Practice theory.  Upon the foundation of “I believe,” personal beliefs and ethics, the framework of economic and social justice, and professional values and ethics is built social work practice theory.  In the OLC Generalist Model the foundational practice theory is on one hand, “I hurt theory.”  “I hurt theory” utilizes Maslow’s theory of human motivation as a platform to understand what happens when basic needs are not met.  
Balancing I hurt theory, on the other hand, is the strengths perspective – the platform to understand what happens when basic needs are met.  This half of the OLC practice theory is in the process of being developed by students and faculty.  

I hurt theory begins with the definition of the person – “I believe,” and how the environment responds to a person’s basic needs.   
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The environment can respond in one of two ways, or a melding of both, to a person’s basic needs.  The need can be satisfied, and if the same need arises (e.g. hunger, tiredness, the need for nurturance) time after time and the need is satisfied, then a pattern of being-satisfied develops as foundation for action.  When a person experiences a need long enough – and the need is unsatisfied, or satisfied only after a long period of time, then a pattern of being-dissatisfied develops as foundation for action.  

It is these patterns of being-dissatisfied that form the foundation for “I hurt theory.”  When a person’s needs are satisfied in a pattern of being-satisfied, then the foundation for the strengths perspective and empowerment practice, and creating the world exists.  The person through the role of social worker can become part of the environment that provides access to the opportunity for others to satisfy their basic needs.  When a person’s needs are not satisfied in a pattern, then the person develops another layer – “I hurt.”  I hurt theory is most easily understood in a visual image.  

[image: image3.jpg]Erupiive Rage

Frustration




I Hurt Theory

When experiences of being-dissatisfied become patterns where needs are routinely not met, or satisfaction is routinely delayed, then “I hurt theory” emerges to describe human motivation.  However, there is never a dominance of being-satisfied or being-dissatisfied.  I hurt theory and the strengths perspective/empowerment practice always commingle, always are interwoven.  There is never a black and white perspective framing human motivation.  Some patterns of behavior stem from being-satisfied and help create the world.  Some patterns of behavior mostly stem from unsatisfied needs in search to get them satisfied.  

Person.  I hurt theory beings with, “I am a person.” Person is understood to be another way of saying “I believe and in so doing invest meaning and purpose in the world.”  What all persons have in common is “I believe.”

I Hurt.  When I have a need that isn’t immediately satisfied, “I’m a person who hurts.”  This is where the environment has a determining effect.  If there is means to satisfy physiological, then safety, then love, then self-esteem needs, and these means come quickly, then patterns of being-satisfied develop.  When satisfaction of a need takes time, and this happens over and over, then patterns of being-dissatisfied emerge and forms the basis for what motivates a person in his or her actions.  It is the environment, as defined above that satisfies or doesn’t satisfy needs.  

In an important way, when a persons basic needs are satisfied, s/he feels visible.  When they are unsatisfied, the person feels invisible.  The motivation to have ones basic needs satisfied is also a search to be recognized as a person by the environment, deserving of having basic needs satisfied.  Wo’Lakota exists for this person.

One of the assumptions of the OLC generalist model is that social workers act from patterns of being satisfied (Wo’Lakota) enough to be part of changing the environment.  This change takes the form of community provided access to opportunities to satisfy one’s basic needs.  Social workers are part of the community providing this access.  

Resentment.  When patterns of being-dissatisfied begin to develop, the person feels resentment towards the perceived origin of being-dissatisfied.  Resentment is a very complex concept that requires more development than can happen here.  Most simply, resentment has two parts.  The first part locates the origin of “I hurt” outside of myself in the world – a caregiver, friend, lover, child, co-worker, mate, group, society or nation.  The second part has me inflict my pain on this perceived origin of “I hurt.”   

In infants this infliction takes the form of crying.  It is a generic cry to have a need satisfied.  With toddlers infliction of “I hurt” is focused on caregivers.  As children grow older this focus becomes more complex and conflicted.  As children develop their world grows larger to include school and peer group.  More sophisticated mechanisms to inflict “I hurt” on others develop as well.  In adults, resentment – locating the origin of “I hurt” and its infliction on others – often has more to do with the need to inflict “I hurt” than any real origin of unsatisfied need.  Patterns of being-dissatisfied have become routinized as dominant foundation for acting.  When two or more persons in a group or society or nation, resentment operates in the same way.  A common origin is identified and vilified and common “I hurt” is inflicted.    


Guilt.  When I inflict my “I hurt” on someone else long enough, a new pattern develops – that of guilt.  I recognize emotionally that resentment - particularly the act of hurting another person - feels good.  It feels good to get rid of “I hurt.” For children younger than eight years or so inflicting personal pain on another is recognized emotionally to be wrong.  For older children, adolescents and adults, inflicting my personal pain on another is cognitively understood to be wrong - is not right-action.  This recognition generates guilt – the feeling the act of hurting another person is wrong.  The act is wrong.  A person feels guilt as a consequence of feeling or knowing an act or pattern of acting hurts another, and consequently is judged to be wrong.  

Shame.  My resentment and guilt work together in a loop that generates shame.  Over time, as the infant becomes a toddler becomes a child, the bad act of inflicting “I hurt” on another becomes a pattern.  My wrong act becomes a pattern of acting that becomes a part of who I am.  My doing wrong becomes “I am bad.”  I am bad because I continue to inflict “I hurt” on those closest to me even though I know it’s wrong.  I could stop, but don’t.  Because I choose not to stop I am bad – my character is flawed, I am weak and undisciplined, mean and perhaps evil.  


I hurt theory is a developmental theory.  Throughout individual development the patterns of being-dissatisfied resulting in resentment, guilt and shame are affirmed by the world.  The environment of cultural, social and familial norms validates a person developing through infanthood, toddlerhood and childhood in complex patterns of being satisfied and dissatisfied.  Children about the age of 8 years old learn to store “I hurt” and inflict it on others in socially acceptable ways.  This parallels the child’s development of the ability to engage in if-then thinking; if I do this, then this will likely be the consequence of my action.  


Frustration.  The next level/stage of “I hurt theory” sees the cycles of acute personal pain expressed through resentment, guilt and shame crystallize into frustration.  No longer does a person who hurts need to feel “I hurt” and immediately get rid of the emotion by inflicting it on others.  S/he learns to contain personal suffering, to hold it in a reservoir.  The reservoir stores “I hurt” as chronic, low intensity general malaise.  Patterns of being-dissatisfied are so ingrained and determinant of what is perceived in the world that much personal energy is spent looking for and maintaining ways to get rid of “I hurt” by inflicting it on the world in socially acceptable ways.  

A person relieves the reservoir of frustration by learning socially acceptable ways of inflicting “I hurt” on others.  This is performed in small, controlled, bursts, in drips and drabs of sarcasm, complaining, vocal tonality, body posture, eye contact, facial expression – these and a practical infinity of mechanisms are learned in order to vent in little ways the big reservoir of “I hurt.”  The normative and normalizing environment promotes individual development of being-dissatisfied and provides the mechanisms by which to get rid of “I hurt” by inflicting it on others.  

Socially acceptable ways of getting rid of “I hurt” can be directed outwards on others in the world – resentment, and inwards on oneself – shame.  What makes the acts those of frustration rather than resentment and shame is that the person is now responsible for maintaining the reservoir of “I hurt” through consideration of consequences of different actions.  A person has learned to regulate infliction of personal pain on the world.    


For most of us, this reservoir of personal pain stemming from a lifetime of having one’s needs unsatisfied is balanced with patterns of being-satisfied, where we feel accomplished and successful, where we “feel” the interconnectedness of things in our lives.  Often a person creates from within the dynamic tension between patterns of being-dissatisfied and patterns of being-satisfied.  Frustration is constant, but we are able to regulate how much pain “I feel” by getting rid of “I hurt” in ways that are socially acceptable.  

Anger.  When “I hurt” builds so that expressing frustration in socially acceptable ways no longer enough alleviates personal suffering, then the next dimension emerges.  This is the dimension of anger.  In anger, I just let loose and try and annihilate you with my pain, my “I hurt.”  I inflict my personal pain on you, aiming at the heart of your being.  I hurt you as effectively as I can, and I feel better.  Anger is the mechanism by which I release the terrible pressure of frustration, reservoired “I hurt.”  I need the crisis in order to go on.  Because the tension involved in feeling frustrated is enough gotten rid of, I am able to feel guilt again, and perhaps some shame.  However, unless I find a healthy way to learn to satisfy my basic needs, frustration will build and I will get angry and once again hurt someone.  Anger is expressed by groups, organizations, communities, societies and nations as well as individuals.  

Eruptive rage.  The last part of I Hurt Theory is that of eruptive rage.  Eruptive rage occurs when I inflict my personal pain on you in such a way that I break the law.  Angry yelling is legal.  Hitting is not.  There is a boundary that the law defines – what is legal and illegal, right and wrong.  Acts of anger no longer vent enough “I hurt.”  Personal pain is so intense frustration has given over to anger, and anger has given over to eruptive rage.  

“I Hurt” theory is a way to understand what motivates persons when basic needs are chronically dissatisfied.  When the environment does not offer access to the means to satisfy basic needs, a person, family, group, organization, community and nation moves through the levels until enough attention is gathered to get those needs satisfied.  In the OLC Generalist Model, it is the social worker who works within the boundary of client systems, their needs and access to the opportunity to satisfy those needs provided (or not) by the environment.  In this way the person or group of persons feels visible.  

The “I Hurt” practice theory identifies two primary human motivations – (1) to have basic needs satisfied, and when they’re not, to get them met by inflicting “I hurt” on other human beings from within patterns of being-dissatisfied, and (2) to have basic needs satisfied, and when they are, to creatively be part of the environment that provides access to opportunities to satisfy basic needs (create, maintain and deepen Wo’Lakota).    

Practice technique.  

The OLC social work program has identified the 6 step, relationship building/problem solving process as the primary practice technique.  It is based in the strengths perspective where the social worker sees a person who is inherently capable of identifying and solving personal issues and building a healthy, well-balanced life.  

Use of this practice technique achieves two general practice goals; (1) to practice within the strengths perspective and participate in creating a more just world, and (2) to engage in empowerment practice, being part of the environment that offers access to the opportunity for persons to satisfy their basic needs.  This practice technique serves as foundation for all other practice techniques learned with the OLC social work program.  No matter how sophisticated or macro systems focused a practice technique is, the 6 step process lies at its foundation.  The 6-step relationship-building, problem-solving process is as follows.   

1. Step #1   Validate what you see (usually an emotion)

2. Step #2   Get the client (system) to interpret what’s going on leading to the emotion.

3. Step #3   Have the client (system) brainstorm at least three options for action. 

a. For each option, have the client (system) explore its consequences.

4. Step #4    Ask the client which option s/he chooses for action.

a. If appropriate, role play carrying out the option

5. Step #5    Ask the client system if you can follow up to find out what happened.

Step #6    Actually follow-up.  

Personal style.  Finally, the OLC Generalist Model has the student become aware of, and eventually use their personal style as the most visible means to create a just world.  As part of developing this awareness the student comes to recognize that what humans have in common (I believe) is far more concrete and real than personal style - what is observable in the moment, and in patterns of behavior within moments.  Personal style is abstract, changeable, ephemeral and unimportant.  “I believe” and Personal belief is relatively unchanging, concrete, definitive in regards to meaning and purpose, and very important.  

Conclusion.  The OLC generalist model serves as conceptual beginning for “how” social workers approach a practice situation.  The final part of this model focuses on building skills, knowledge and values appropriate for social work with diverse client systems.   More specific practice methods (founded in the six-step process) are embedded in the roles assumed by beginning social workers.  Some examples of these roles include case management, program development, community development, neighborhood and community organizing, client advocacy, legislative advocacy, resource acquisition, mediation and facilitation, group home worker, discharge planning, probation or parole officer, or benefits worker.  Regardless of role or specific method used within the role, the generalist model guides “how” to perform and lays out the overall purpose for doing social work – to participate effectively in Wo`Lakota, making the world a harmonious and peaceful place in which to live.  

For the beginning generalist social worker the question, “why did you do that?” has one answer consisting of five parts.  The answer to this question is some combination of (1) Woope Sakowin, (2) culturally sensitive and (if possible) research based practices, (3) theory, (4) professional ethics and (5) supervisor’s practice wisdom.  When the student begins to weave these five components to say why she did what she did, the move from natural helper to professional is begun.  

Agency Interview Questions





Spring Semester, 2010
Foundations of Social Work

Sowk 203

You should interview someone in a managerial or administrative capacity.  See the syllabus for the due date for submitting the name of interviewee and agency.  The paper should follow the guidelines for writing a paper on page four.  Use the outline following the questions below.  

Write the paper to someone who doesn’t know anything about what you’re writing about, a totally ignorant reader.  

1. Does it have Vision and mission statements? 

i. If so, ask if you can have a copy of them?  

ii. Do you think the agency uses these?

iii. Ask for an example of how the mission statement guides program development or activities

2. Ask if the agency has a strategic plan, and if so, can you get a copy of it?  

i. Goals and objectives should be part of the strategic plan.  
ii. If not, then get a list of agency goals and objectives.  
iii. Ask if the agency bases what it does on these? 

3. Is the agency public or private?

a. If it’s private, is it for-profit or non-profit?  

b. Does your interviewee see this as positive?  

i. Why is it positive or negative?

4. What is the governance structure of the agency?  

a. Sample questions might include, “is there a board of directors?  Is there a CEO?  Get a sense of how the agency is structured well enough to be clear in the paper.  

b. If there is a policy manual, ask to borrow one to be able to quote from it  

c. Is the organizational structure more top down or bottom up? (Top down means all decisions are made by the board or the executive director.  Bottom up means that clients and line staff offer ideas that board and director listen to and make decisions based on these ideas.)

i. If your interviewee says bottom up, ask for an example of a policy that came from line staff or clients.  Quote this in your paper.  

5. What are the programs and services are available from the agency?

a. Be sure to get a list of them all.  

i. For each program or service, list the client population it serves

b. Are all services and programs part of the strategic plan? 

c. Are the clients served mentioned in the strategic plan?   

6. How is the agency funded? 

a. Where does it get its money?

i. (The Tribe, State, IHS, BIA, grants from foundations, etc.)

b. How does it search for more money? (grants?, contracts?)

7. What are educational requirements for different jobs

a.  Would requiring more education of staff benefit clients?

8. Does the agency offer cultural competence trainings?

a. Get a sense of why or why not

9.   What is the role of social work in the agency?

a. Does it even have a role? 

10.   Does the agency have a workforce harassment policy?  

a. If so, are employees aware of it?

b. If not, are there plans to create one?

11.   Does the agency have a sexual harassment policy?  

a. If so, are employees aware of it?

b. If not, are there plans to create one?

12.   Is there a plan that implements the Americans with Disabilities Act?  

a. If yes, “How well do you think it’s being implemented?”

b. If no, are there plans to create one?  

Agency Interview Report

Student Name

Department of Social Work, Oglala Lakota College

Introduction


In this section tell the reader what you are going to talk about in the rest of the paper.  
Agency Vision & Mission Statements


In this section lay out the purpose, vision and mission of the agency.  Feel free to quote agency literature.  
Goals & Objectives & Strategic Plan


Agencies usually have goals and objectives as part of a strategic plan.  Discuss what you found out about the strategic plan, and the goals and objectives within it.  Take some time here.  Again, write as if your reader knows nothing about anything you are writing about.  If you got a copy of the strategic plan, see if the programs and services in place come from the goals and objectives.  If there is no strategic plan, talk about the goals and objectives the agency does have.  
Agency Information


In this section I am going to talk about how the XXX agency is organized, the services and programs it offers, and how the agency is run.  
Agency Organization
Here tell the reader if the agency is public or private, how it is organized (board or not), top down or bottom up.  Tell us who makes policy, where funding comes from, educational requirements for different staff positions, if there are cultural competence trainings, workforce and sexual harassment policies, and an ADA plan.  Each one of these topics is the first sentence in a paragraph.  You need to write at least two more sentences about each.  
Agency Programs and Services
Here tell the reader what services and programs the agency offers, who the clients are of the different services and programs.  If the agency has a lot of services and programs, just list them and identify the clients.  If there is only one or two programs, give us a little more information about the program – what it does, how long it lasts, what it’s intended outcomes are.  
Staff input.  
Tell the reader who makes decisions, (managers, administrators and line staff).  Talk about how policy is created and implemented – who makes decisions, and who implements.  Tell the reader how policy is implemented – top down/bottom up.  Try and give a sense of the morale of the employees in the agency, or if you didn’t spend enough time there to get this sense, what your impressions were about how staff treated each other, how you were treated, how managers and staff interact.  
Discussion


In this section talk about the general impressions you gained about the agency from your interview.  When you make a claim, be sure to back it up with something the person said or something you observed.  This is where you give your overall feeling during the interview.  When you walked into the building, what did it feel like?  How were you treated by the receptionist?  Did you feel welcome or were you let known who’s boss?  Did people smile at you when you passed them?  These are the sorts of impressions you should share here.  
Conclusion


In this section say what you said in the introduction, what you told the reader in the body of the paper.  
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