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OGLALA LAKOTA COLLGE

Department of Social Work

Syllabus, Sowk 433, Social Work Elective, Spring 2010
From Case Management to Family Group Counseling (Indigenous Social Work)

Course Number and Title:   Sowk 433 – Social Work Elective: From Case Management to Family Group Counseling (Indigenous Social Work)

Credit Hours:     3                       

Course Location and Time:      
Instructor and Contact Information:   

Josie Chase jchase@olc.edu ; phone: 605-431-1927 

Office Hours:  Before and after class or by appointment; students are encouraged to contact the instructor with any unforeseen problems, or any issues that may interfere with the successful completion of this course.

Course Description:  This course provides the necessary foundation for understanding the role of case management as it has been practiced with Indigenous people, as it is being practiced on the reservation and state of South Dakota, and how it might be practiced.  It introduces the student to the traditional, Western perspective, moves to a strengths understanding, explores the role of motivational interviewing in case management, and then develops understanding of family group conferencing and circles of care as developed within Indigenous cultures.  

Prerequisites:   Sowk 203 

Required Text:  None

Course Website:  http://www.olc.edu/~jolson/Sowk433.htm 

Guidelines and Expectations for student behavior:

1. Students are expected to attend each class for the full class period (3 academic hours per week).  

2. If you are going to miss class, please call or e-mail me and let me know you won’t be in class.  Attendance expectations are the same as a job.  Complete all assigned readings before class.  Your educational experience will be much better if you complete the reading.  I can’t emphasize this enough…  

3. Participate in all in-class activities.

4. Show initiative and be pro-active and responsible for your own learning.

Intended Learning Outcomes 

At the conclusion of this course, students will have developed an:

1. Beginning understanding of the history of case management in America.  

2. Understanding how racism, sexism, ageism, heterosexism, ableism, and classism affect forms how case management is conducted;

3. Understanding of traditional social service case management

4. Understanding of strengths-based case management

5. Understanding of motivational interviewing

6. Understanding of family group conferencing

7. Understanding of how to provide wrap-around services

8. Demonstrate an understanding of the relationship between social problems and the case management strategies developed to address them;

9. Have role played different practice scenarios within the different case management approaches

Assessment Methods:  For each week’s topic, students have to demonstrate knowledge relating to the learning outcomes for the course either in writing or orally.

Grading Criteria

The descriptions below are intended for overall grading for each course.  They lay out general expectations for each grade level.  Individual courses may have specific criteria as specified by the instructor.

A =100- 90%

Performance is excellent. Work is submitted on time, well-written, with content that demonstrates high quality critical thinking.  The student attends all classes for their full length.  The student fully participates in class discussion and demonstrates leadership. All paperwork is handed in on time.  Writing follows APA format, and has no grammatical, spelling, punctuation, or usage errors.  The student demonstrates beginning ability to write within a theoretical framework.  The student makes use of the opportunity to rewrite papers for a higher grade.  

B =89 – 80 %

Performance at this level is competent. Work is handed in on time.  The student attends all classes for their full length.  The student participates and shows leadership in class.  Paperwork is submitted on time. Writing follows APA format, and has few grammatical, spelling, or usage errors and is well-organized.  Writing also demonstrates a beginning ability to apply theory to practice and engage in critical thinking .   The student makes use of the opportunity to rewrite papers for a higher grade.

Performance is fairly competent. Work is usually handed in on time and shows some evidence critical thinking.  The student attends most classes for their full length.  The student participates in classroom discussions and is beginning to lead discussion.  Writing follows APA format, and has a number of grammatical, spelling or usage errors.  The student demonstrates a beginning ability to relate theory to practice.  The student makes use of the opportunity to rewrite papers for a higher grade.

C – 79 – 70%

Performance is adequate.  Work is often handed in late and critical thinking needs to be a focus of development.  The student attends most classes for their full length.  The student demonstrates limited participation in class. Writing mostly follows APA format, and shows a pattern of grammatical, spelling or usage errors. Writing addresses the paper’s objectives but does not have sufficient depth or content. 

Performance is minimally acceptable.   Assignments are usually late.  Work does not demonstrate critical thinking.   The student has spotty attendance and often arrives late and/or leaves early.  Papers include one or two elements of APA formatting.  Writing demonstrates beginning understanding of the subject, but not in a comprehensive manner, and shows patterns of grammatical, spelling, and usage errors. 

D= 69 – 60% 

Performance unsatisfactory.   Work is almost always late. The student is not often involved in class discussion or activities.  Attendance is poor and the student often arrives late and/or leaves early.  Papers avoid addressing the requirements of the assignment and are characterized by unsubstantiated and general statements.  Grammar, spelling, and punctuation make the narrative difficult to read.

F = below 60%

The student has missed three or more classes in a row or five or more classes over the course of the semester.    

Course Requirements

	1. Attendance and participation in class activities (20 points per week)

2. Homework – Each week bring at least three written questions for each chapter or article read to class designed to stimulate class discussions.  These should be shown to the teacher at the beginning of class.  (20 points a week x 11 weeks)

3. Midterm exam – Take home

4. Oral Report on topic associated with course readings.  

5. Final exam – Take home


	260

220

150

200

170


	
	


                                                                     Total points……… 1000 points..…..100%

Submission of Work:  Homework

The purpose of written homework is to encourage students to read assigned material prior to class, and to read with an increasingly critical eye.  Students are expected to practice leading class discussions by asking the homework questions.  It is expected that the quality of questions and discussion will improve as the semester progresses.    

Students are expected to turn in their homework prior to class.  Homework cannot be turned in after the beginning of class.  If you miss turning in a homework assignment the points cannot be made up.  

WEEK BY WEEK CALENDAR FOR TOPICAL CONTENT

Week 1 – 
Readings:  None

Class Activities:


1. Ground Rules

2. Review syllabus

a. Discuss importance of attendance, doing the reading, and homework

3. Introduce course organizational framework 

a. The continuum of Western-Indigenous case management

4. Discuss student understandings of case management

5. Hand out readings for next week

Learning objectives:



1. To develop ground rules as part of seeing class as a kind of group work

2. Develop overview of course – continuum of Western to Indigenous case management. 

3. By discussing student understandings of case management develop a starting point for understanding the process. 

Week 2 – Traditional Case Management

Readings:  

Frankel & Gelman (2004) Chapters 1 & 2

Class Activities:

1. Discuss Frankel & Gelman chapters based on student questions

2. Role Play greeting a client for the first time – doing so from the point of view that the worker has a form to fill out, a limited amount of time to interview, and too large a caseload

3. Discuss the definitions of micro-mezzo-macro, and apply to personal situations

Learning Objectives:

1. Develop a beginning understanding of traditional, Western case management practice – roles, settings, functions, models & tasks

2. Understand the role of confidentiality in case management practice

3. Begin to understand the steps in the case management process and how it parallels the six step relationship-building, problem-solving process

4. Understand the role of systems theory in traditional case management

5. In role play practice worker centered interviewing

Week 3 – Traditional Case Management 

Readings: 


Frankel & Gelman (2004), Chapters 3 & 4

Class Activities:

1. Discuss the roles of case manager

2. Do exercise on page 46

3. Discuss ethical issues in case management - -page 47

4. Discuss the case management example in chapter 4

5. Role play per exercise #2 on page 58

Learning Objectives: 

1. Understand the following roles case manager’s work within; direct personal support, crisis intervention, short-term treatment, broker/facilitator, enabler/teacher/mediator, advocate, service-coordinator and tracking/follow-up role.

2. Determine how comfortable a student will be in different roles

3. Begin to understand how ethical issues play out in case management

4. Apply beginning knowledge of case management by discussing example in chapter 4

5. Role play problem definition

Week 4 – Strengths-based Case Management

Reading 


Brun, C., & Rapp, R. C. (2001, July). Strengths-based case management: Individuals' perspectives on strengths and the case manager relationship. Social Work, 46 (3), 278-288. 

DeJong, P. and Miller, S. (1995) How to interview for Client Strengths. Social Work, 40 (6), 729-736.  
Hubberstey (2001) Client Involvement as a Key Element of Integrated Case Management.  Child & Youth Care Forum, 30(2)
Class Activities:

1. Discuss Brun & Rapp and develop an understanding of strengths based case management

2. Discuss DeJong & Miller (1995) the difference between the Frankel & Gelman approach and the strengths based approach 

3. Discuss the role of client involvement in case management

4. Begin to think about a working definition of strengths model as it might apply in Lakota Culture based on readings for weeks 2, 3, & 4.  

5. No role playing this week

Learning Objectives: 

1. Understand and be able to apply strength based case management in your personal work experience or for your internship.

2. Understand the differences and similarities of various approaches used in case management.

3. Gain a working knowledge of the importance the client has is case management.

4. Begin introducing Lakota Culture into your knowledge and practice of case management.

Week 5 – Strengths-based Case Management
Readings:


Noble, D., Perkins, K. Fatout, M. (2000). On Being a Strength Coach: Child Welfare and the Strengths Model. Child & Adolescent Social Work Journal; Vol. 17 Issue 2, p141-153.

Crea et al (2007) Home Study Methods for Evaluating Prospective Resource Families: History, Current Challenges, and Promising Approaches

Weaver, H. (1999, May) Indigenous People and the Social Work Profession: Defining Culturally Competent Services. Social Work; May 99, Vol. 44 Issue 3, p217-225, 9p
Class Activities:

1. Discuss the concept of strengths coach and how it relates to working with traditional Lakota elders

2. Discuss Crea article – home studies and adoption – critique the main points made in terms of the strengths approach to case management in adoption

3. How does SAFE relate to working with Lakota people?  

4. Role play strengths perspective interviewing – six-step process

Learning objectives:


1.  Have a working knowledge of utilizing concepts of strengths coach when providing                   

      Case management for the Lakota people.

2.  Understand the concepts of strength based case management when doing a home 

Study for adoption.

3.   Understand the clients individual strengths, competencies and resources from the                                       

       Environment as strength based  case management.

Week 6 – Strengths-based case management
Readings:


Crowe (2007) Using youth expertise at all levels: The essential resource for effective child welfare practice.  Chapter 8, NEW DIRECTIONS FOR YOUTH DEVELOPMENT, NO. 113, SPRING 2007 © WILEY PERIODICALS, INC. Published online in Wiley InterScience 
(www.interscience.wiley.com)

Whitley et al (1999).  Strengths-Based Case Management: The Application to Grandparents Raising Grandchildren.  Families in Society, 80, 2, 110-119.  

	


Class Activities:

1. Review previous weeks reading.

2. Discuss this weeks readings based on questions brought by students.

3. Discuss Strength based case management as it might be applied to the rural Lakota community as well as the Urban Lakota community.

Learning objectives:


1. Discuss how using young people with their expertise can be effective as they 

“own” it.

2. Understand the struggles to manage child abuse and neglect and to seek 

Permancy for the children, while being culturally sensitive to the community

It serves.

Week 7 – Motivational Interviewing 
Readings:


Native American Motivational Interviewing: Weaving Native American and Western Practices.  Venner, Feldstein & Tafoya (2006).

Class Activities:


1. Discuss readings (pgs 1-39)

2. Discuss Motivational Interviewing concepts. 

Learning objectives:



1. Working knowledge of definition of MI as it relates to Lakota culture.

2. Implementing Spirituality into concept.

3. Know the four Principals of MI.

4. Understand how communications is a very important part of MI.

5. Learn some strategies to help the process of MI.

Week 8 – Motivational Interviewing
Readings:


Native American Motivational Interviewing: Weaving Native American and Western Practices.  Venner, Feldstein & Tafoya (2006).

Class Activities:


1. Discuss readings (pg.40-74)

2. Discuss MI methods, stratigies, and skills needed.

3. Role Play

Learning objectives:



1. Learn to develop Motivation for change.

2. Relationships a very important value for Native Americans

3. Know how to strengthen Commitment to change.

4. MI skills practice.

Week 9 – Motivational Interviewing

Readings: 

Journal of Counseling and Clinical Psychology, (2005). Vol. 73.  No.  4.  590-598

Moyers, Miller, and Hendrickson,  “How Does Motivational Interviewing Work”?

Handouts; three pages, Motivational Groups for Community Substance Abuse Programs.

(pg. 98-100)

Class Activities:


1. Discuss reading assignment (pg.590-598)

2. Discuss how Therapist interpersonal skills produce outcomes.



3. Discuss the change worksheets in class.

4. Role play

Learning objectives:



1. Understanding of how MI works with clients.

2. Understanding how your Interpersonal Skills predict outcomes.

3. Understand the “Change Plan Worksheet”.
 

Week 10 – Family Group Conferencing
Readings:  


Waites, C. (2004, April). Increasing the Cultural Responsiveness of Family Group Conferencing. Social Work, 49 (2), 291-300.

Phases in Family Group Conferencing Handout


http://www.olc.edu/~jolson/433/Phases%20in%20wraparound%20-%20with%20comments%20on%20each%20section.pdf 

Class Activities:


1. Discuss the readings of “Waites, C (2004, April).

2. Discuss the phases in FGC.

3. Role Play




Learning objectives:



1. Know world view of Indigenous people and the geniuses of FGC.

2. Knowledge of simularies of Moori and Lakota culture.

3. Learn the process of FGC.

4. Understanding of Policy, Practices, & Issues of FGC.

Week 11 – Family Group Conferencing 
Readings:

Waites, C.; Macgowan, M.; Pennell, J.; Carlton-LaNey, I.; Weil, M. (1998, March). Increasing the Cultural Responsiveness of Family Group Conferencing. Social Work; Vol. 49 Issue 2, p291-300. 

Phases in Family Group Conferencing Handout

 
http://www.olc.edu/~jolson/433/Phases%20in%20wraparound%20-%20with%20comments%20on%20each%20section.pdf 

Class Activities:


1. Discuss readings for this week.

2. Discuss phases in FGC.


3. Role Play





Learning objectives:



1. Working knowledge cultural sensitivity as a key to FGC.

2. Know the six-step relationship building process and simultaneities of FGC.

3. Working knowledge of the phases of FGC.

Week 12 – Wraparound, Circles of Care
Readings:

Wraparound Services Overview

http://www.olc.edu/~jolson/433/Wraparound%20Services%20Overview.doc
Walker et al (1999) Phases and Activities in the Wraparound Process

http://www.olc.edu/~jolson/433/Walker%20et%20al%20(1999)%20Phases%20and%20Activities%20of%20the%20wraparound%20process%20-%20key%20publication.pdf 

Class Activities:


1. Discuss the Overview for Wraparound Circles of Care.

2. Discuss Family involvement,Cultural competency, & Systems of care involved   

In the process.

3. Discuss activities involved in the process.

4. Role Play

Learning Objectives:

1. Understand Phases and Activities involved in the process.

2. Know the Ten essential Elements required for the process.

3. Know the ten practice requirements needed for the process.

Week 13 – Wraparound, Circles of Care
Readings:


Burns, et al (2000) Comprehensive Community-Based Interventions for Youth with Severe Emotional Disorders: Multisystemic Therapy and the Wraparound Process

Miles (2001) Individualized & Tailored Care/Wraparound Parent Partner Training Manual
http://www.olc.edu/~jolson/433/Miles%20(2001)%20Parent%20Partner%20Manual%20-%20Parent%20led%20team%20wraparound.pdf 

Class Activities:
 

1. Discuss the readings for this week.

2. Discuss the differences and similarities of Multisystemic Therapy and Wraparound.


Learning objectives:



      1.   Obtain a working knowledge of the various Therapies used for 

               Youth with severe Emotional Disorders.

3. Know the major concepts used in the Parent Partner Training Manuel.

4. Understand the process of Wraparound and Circle of Care.

Week 14 – Wraparound, Circles of Care

Readings:



Hurdle,(2002) Native Hawaiian Traditional Healing:  Culturally Based Interventions for 

Social Work Practice.  Social Work/ Vol. 47, No. 2/,  April 2002.

Duckworth et al (2000) Wraparound Services for Young Schoolchildren with Emotional and Behavioral Disorders.  Teaching exceptional children, 33, 4, 54-60

Crampon (2007) Family Group Decision Making – a promising practice in need of more program and theory research.  Child and Family Social Work 2007, 12, pp 202–209
Class Activities:

1. Discuss this weeks readings.

2. Discuss Cultural Compencies as a major part of Social Work.

Learning objectives:

1. Understand Traditional Practices of Healing for the Hawaiian and Lakota 
cultures.

1. Know Cultural competencies are needed for any therapy to be effective.

Week 15 – Final Reports

	Disclaimer: This syllabus is not a contract between OLC or the instructor and the student.  The document is presented in good faith and was considered correct when composed.  If circumstances dictate, it may be changed at the discretion of the instructor.  



